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! . Recent pod - arch supports the theary that tnskilled
u:ita:s praﬂuce Hriting rough the mediation of spoken language.
... That is, their writing Eentains inexplicit meanings, or semantic =
“ “abbreviations, characteristic of conversations in which the llstener ,
- is fapiliar with the situational and cultural ‘contexts of ‘the :

"vicnalagua. Two studies, further examine this theory. In the first, .
*ﬁdescrlptive essays written for peer audiences in grades four, 31ght

. and tuelve were analyzed. Althcugh the total number af words

: ;af semantiﬂ abhreviatian :Emained the same,. while the indérease in

- wordse 4in the strong writing samples was accampanied by a lower rate
' of semantic abbreviation. In the second study, writings from graies

" eight and twelve for three different audiences were apalyzed. In the

- strong writing samples the rate of semantic abbreviation decreased

- fros parent to peer to editor audiences, while the weak writers'

... produced more. semantic abbreviation for the peer audience than for
the other two. While this explanation for weak writing requires
further research, it will help writing instructogs in assisting

students to revise their weak -writing in the direction of more
explicit meaning and to unﬂerstand the context-dependent aspects Qf

-_languaga_ (HTH) B o .
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T ey Véfa JDl’m Stélﬂét: in her present:atmn has suppcrted Vygatsky s !;hec:r:y c:f

: wntlng -as a process of transf@m@g internal. thaught into explicit and cmrr;ﬁlca—

" tive language Using evidence frcm the ﬁptebcoks of prcfessmnal wrltera -shéq; R ‘

has a:cgled that; wards in f,:lrtﬂetr: speech dre ﬁ;.ghllght:s of semaﬁt;.c frms and of | "
- Qtjpdgnsécl 1%1&_—1‘ images. ‘frltmg explc;res and elabamtes aid extemllzes Ehese ﬁ. |
S frang‘.lgnd mag,es . P} ! , S
- £ is appropr;ate, the:n f;r me to begm ny dl%EuSS;DI‘l of the raLe of,
spaker\a language méhe Drcjcess Vera has dlS(ZUSSEd by sham;r the «:cmdenaed "

_ L lI']flEf Hﬂ,age that I. have ln rnlnd I'm mterested in the insight Vygota.},y offérs ’
. ilntca the writmg prccesses of uﬁskllled writers. Initially, the image at ,,Fhe -
: %% Ag‘_.b_ase of my tlunk;:xg wis asstraight line: | | | | ' )

N i;mef v ] 77 . Spoke*n ) - o ;7; \tltééﬂ ]

v\ Speech .~ Language . . ( Languaﬁe

*Bii'é‘iﬁgge SE—ajécitQ adequately ﬂrexarésenﬁ“\fygétskyis idea that beginning |
writers produce writing through the mediation of spoken 1<mguage (That idea is

discussed in Th@;;gbt: arx;cl Language, pages BE‘.elD,L Like Michael Halliday, as: ="

_Vera I’Ep@fté&i! ,.had t:r@uble ac«:eptmg the LC]EE at first. I could roty

)
3* rarember pmducm;' wrltm;f by amstractma from %peech It was not ntil I read
)
5
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prcduce Wﬂtmg tl'u:’cugh [spt:kai 1mguaﬁe. Ei ﬁ{llled wrl_te:s sbstfact d;_rect;iy\
r‘;

ught to written language 'Ihls 1 bellEVE; accmmts fc’f Halllday

\ renark that for him sentences are readlly avallable to tfansf@m th@ught int@ \ .
“\ \ R ‘ A o i e . . . 8 .

i 'prc:se ) ) :
S My maltal :uﬂage was at f:L t a stra;ght 11né ﬂlen Nal Elsasser QLE:
L Y .

~ Language ., S | " A..;

s - . . : ; .
'S N 1

Amd to t.hls image I nt:)w ad twa more lines to represe:nt a develc:pmantal

course. My mage now I'éSET]b].ES a wmdsh;eld w1per ’ o e o

The first new line, Eﬁé’”‘sclidﬂn b Jf:epresa‘its a writer's ac:‘l lEV’Ed develament

. ; Thls is t«zhat the Wflter can do mdepa'ldaﬁtly on.a given task and thiq is ‘What;

‘l
S . i
3 Wb
. \
H - H . l‘] r'
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,,:the Errakai e,

: cmcept‘*nf a ‘zone. Df prcmnal develcpna‘lt ’lh:Ls is what! .

._represats ’

tha wrlter can do in mperatim md collabcratmn mth peers &‘Ld ach;lts The '

e A
ccncept of, pmﬁ:ral de\;elcpn‘nalt is an éxtratﬂly *.met:rt@t an‘e 1t is Uﬂé dl-fECtiﬂn

i Strongly Suspect

,my fm:ther reseafch w111 explcre

. s what leads a writer frm mt.mg ablhty that: 1ea15 haavlly on the dlal@glc ,

#

: fcmn snd ﬁterpersaral fmct;cirt of ever)ada y speech to" writ;m_, abllltV that l.’ﬂ" I

jcludes the tr;:rnal@gic fcrm and :Ldeatmnal fimctlcm Df Wl'lttEﬁ 1anguage In ‘ -*

1g il

ITEd;Lathn DE spcken 1211191;352 Wyg@tsky 1934/ 1962) Wj_th experiaice ’m_th read_mg
|
and ertmg practlc% and with mstructlan sp@k&n 1an ge as a.n mtern'ed;ate o

[ -

11nk betwearthcueﬂf

and writing gradually disapﬂéars (Vygct:sky, 1978)

v A good deal of recent résegrr;h supports the- :u:lea that Lmska_lled wrlt;ers
i " pradur:e writing thraugh t:he nEdlatlcn of spakan laﬂguage (HLrsch 1977, G@Qdy
. and Watt, 1977; Dlscin 1977 Elsasser and John-Steiner 1977 ‘;‘haugl‘mas:;y, l977

&nlg, 1978 Hartwell 1980) . And so does, Dbsewat,mn these wrz,ters for

Ei!i'ﬂple are ert:mg as ]_f they were’ t:alklnﬂ' : , R o i | . A} e
\ - First grdde writer: I was waklngf thru the wds Wan I saw o
' , o a pritty brd. . . 1,‘*(.
Tenth grade writer: " One'night te dnd rrq’; two friends wgt to ; -

to the store.
| o The seccrﬂd writer Jnows mré than the first about Spéllmg and Pmctuatmn z o
‘\Ihe see:c:ﬁd sentence, t;haugh shms more of the coﬁtext dependent ﬁegnmg of
- %pal-:@ dlalcg ’Ihé reader carmot - tele vhich nlgrht; which fflemc’ls or Whl(;h store.
E -Egccaﬁtflsm (Piaget, 1926/1955) 15 th:en used to explam such v:rntln-:f (as LI;
F Ib“ffett 1968 Gteenﬁ;eld 1972 Shauglnessy,- 1977) Recent resaa:c:h Clitausand
\Glucké.berg, 1977 Eréll 1973), howpver, suggests that;.-we question eg@cem?rlg:lsm '
- as a:ﬂ e;qjlanatim‘l fDr mexplmlt F‘Eaﬁlﬂf" in stude:nt wrltmg " And so does




1Vygotsky' eéretmal stan&e P:Lagétds desc_ a.};iticm af eg@ga‘xtric thnught and

‘ eac;hers sheuld sit

Ehat descrlptlcn ‘Ihe m@llcatlm uf that pc>$lt1@n is tlEE"j_‘;

EBack md patlently Wa;t fcrf student wrlters to GutF?fw egoce tl"lsm TD m

'nmd :Lt- mke,s mare sense to a:gue El"Et reac’lmg aid wrltmff have scme@m\g ‘to

\

, xd@ mth wercm appa:a‘xtly egr@cem:z;c chara cterlstlg:s QF student wrltmg

. fsee eC.aerhers 1959 whc: spec‘zulates that 11.teracy lS 3 drl'\n.ng fcurce bahmd

El

& < F o

o P;aget s demlcmmta]_ stages) R ;?

: = :
f Liae T A T

Vyg@tsky, _ @f c:c:»ufse, argues that eg@centrlc speezh is SDclal in c:rig:gl .
- arid becames mcreas;.ngly Dersanal aid erptll: as 1t turms mtc) LI’)I'IET sﬁeéch

: .,I;h that mtez‘pretatlm Du: talth grade Wr:l_ter is elabaratlng j;:n;*:;\réte inner

s 'speech (s‘ee ’Ma:kc)vag 1979) enough to meet:; t:he dana:lds Df a certain sac;al

! a cmversat;cn w1th a QlDSE “friénd, the sentence ”QIE ﬂl,aht

i

i me and my o frlends Want to the StD]:E Wc:uld take on a fuller meanmg Intm’ra«:y G
'muld make the 1dent;tles of nlght fflEQdS— and store as clear as they negd t@» |

be. fc:r effec:tl’ve cmmmatmn In that sentem:e a:nd throu,x:';l@ut the wrltmg

3

B Gf wxskllled writers, the sanant;c abbrev:lgtl%n cl’lgracterlstle: of inner- Speec;h

m'lttan Ianpuage 'Ihe transfmm‘xatlcrn has stenped at the 12\1&1 Gf spoken dlalague
lee I"lgwer (1979 p 19) I am saying that sem:mtu: abbreuatlcm LS part of -

the Lmdert:fansfoﬁ’éd m:dé of verbal expressz,”’ ty‘plcal Gf thg wrlting Qf L w

i

Lmskllled erters ‘Unl:x.ke Flc:wer thcugh I an saymg that such \vﬂtmg is ncrt
cjnly "sz,t:er Based rlt s based also in the t'orm of spokai dmlcpue and the.

' fx.rxctlc:rx of mterpersanal c:m;eatmn ‘ o a _‘ o,

. At CUNY/BLLffSlD we have‘dcne two st:udlas tc: e:{a:rune tha assumt;mn th::lﬂ

-

4

' me:{plcht HE@H!\; in wegk studem: WLtmg is the resuit Df SETEILEIE abbrévla- -

,tion c:haracterlstlc Df mner speech l:;ve:mg tra‘z%fﬁrrred cmly to the extent neces-
sary to-meet thedanands c:f everyday sp@ka‘l dlalc:guei, We DperaLmnally defined

N -, L B
¥ . . & . - .

4 [ .

T
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. : ,1121@:11:1.37 mt;hm wrlttai t:a{ts 'Ihe mderlymg assmlptmn he:e is EhlS -In :
i LI‘Ekllled Wriqng, pthata ve:r.:bal thaught has been tra’lsfarﬁ’ed mt:c cme—half le
, _w.».dialogue wr;f:tai dm . that :LS, z.nta tmg that- requ:.res farnlllsglty w1th t;he

e 'Ihls twelfth grade writer's " saiten}:e will Lllustrate the marmer m whlch

.~ the saTEnclc measm:‘es were E’f@lcxyed

T e . - ‘
= “

In the 'IV shaws or PDllCE shc:ws T thmk these pe@ple (nct to.
. just ‘entertain us) but to show us, hc)w some pecnle react: when thav
see a crime cmtted - -

Q'P" o
s

g In tlﬁt: s’aﬂteﬂcé E"thééiepécaplé iS an mstanc:e Df dem:mstrazue e:-:QDhDrai_
YWe carmat tell which r@i:’:ers (wr:u:ers prcdun:ers SpONsors, all. of" the:;e or.
Lo '-t’m Gut of thrae) the erter W*émts t.c:) mclude in a class of pecspla resp@mslble;{
for t:.ele‘\nsum cfcngaﬂs "Ihe TV Shms " on the other h&’xd ig- Eﬁt Qaunted as
.empharlc smce lelce ghims is' an apnarent attanpt tD elab@:ate that .
express;,m 5 "'Some peanla is méd famllalt:ally, it is a cllche th:s.t feférs
to' a class Gf television vz,ewe‘rs w;n.thcut specifylng the rrsnbers of that: class
F;mally, the prcnc’m they is E”l mstaﬁ:e af ijersqnal e:@nh«::ra; 11: refers back
.t:c:, 'some people,' the rsfer:ent f@r which fs. not' in thg text |
| Calr:ulatlms éf rates of semantlc: abbrevlatlcm bre flgr:*ed as ﬁ'équaicv
per tc)tal words (in. bc::th studles) e L
In the firse’ study (Cbllms and Williamson, 1981), we‘used description
‘ Aof plac:e essays “ written fc::r peer aud:l,ences in '“ffades 4, 8, and 12 as a data N
E ; base Aﬁal}TSlS revealed th.at for smles of weak m*lt:mg in the study tc:rtal _ L’ o

1

-




stayed abc:tut ssinE (Refer to Table 1 hére ) 'Ih;s mdmates that ' for Weac
wnta*s 1cnger ,d mOre. in@q:h.t;lﬁ te:fts were . praduced at. each I’?Lgher grade

'le;vel‘ Fcr str' Pg mters, a g:é,aﬁe:g mc’raa% m tct;al WQrds wa.s acc:cmpsn;e o

. ‘b}’i a Slgﬂlfmaﬂ -ly lczmer rat;e of SE’I‘EIU:?.E abbrewatlm (Tal:le l) Stfcj’r’xger

] their" Wf;tmg__ Wéal\:er writers learn to.
usée more words (bu still feweymr s than strong WTLEE_I'S), -and weakar writers
. usei,ﬁ-xik'mre.fwcsrds to produce rrx:hre il‘*lEJ{p;‘,iC:it meaning as grade level increases.

Eat:awse the Qperatlcnal defmltl c:f semaritic a’bbrexj.atmn was. based upon

, features of spokal language “this fu‘s Study supports the assm‘tpt;m ‘that weak

7 _wrlters p:c)duce wr;l;tj.ng thrcugh the sem tzu:s of evetyday spok@ dialogue. Trmex-
| speech fE{r them 13 elabarated in wrlt“_tf to the extent anpr@pflate far talkmg
= with a fr;eﬁd | : ; B | r

In the SECD[’ICI study (Ccllms and “Jll\’llarﬁscn m pIi'ESS) we asked if
E}qZJllELt‘I'IESS of neanmg mulcl valjr with alsslgned aﬁa‘me Syntactic cml@{lty
_dﬂesse{:flayer snd Sac:ks 1979 CrcvthEst and P;t:he 1979) and Smt;lc cr::rrq:le:{lty
ought to :mc:rease as ES‘?I@EC] audiences beccma more remote and, unfmllaf smce
,less intimate audlalces need more @cpllclt ll"Lth'matl{!ﬂ Ihe variance Qﬁ smtlc
‘ez{pllc;mess with audlaice hmever seems to fc::llc:n:r a de,velc:pmerltal pat;tem, in
a study by Rubin and Plche (1979) crﬁly e;ﬂ:ert: adLﬂ.ts substantlally adapted |
ipers&asz.vé strateglés to audlence iLffera’xtlatlcm A V

That flndmg was SLq:pDrted by the t‘esults of our seccmd study We analyzed

%

S sanples " of wf;l:{mg frcjrn grades 8 anhd 12 in whlch writers had resp@ndgd to thr,ee

tasks: a dESCflPthﬂ of plac:e fm': a peer audl@ice a persﬂasz.ve letter tD a




that strc:ng wr;.terg in the study acl_]usted the Tate c:f Setllalﬂtlt:ﬁbbféiéiatj@n a

‘a“ld edz.ter audiences and decreased 'the rate of semmtlc‘ abbrematmn in !:hat

__‘-_acccrdmg to audimce tﬂgned by task. They d;stz.ngu;shed among p;lralt‘ peer. -

# :
L 1

- Drder (Refer tc: Tabl'e 2. ) Weak wr;ters- on: - the. other hand ‘made.an apparait
dlSt].ﬁCthﬁ c:nly bemeen peer and "adult" auiences They pmdu::ed more semantic |

,abbrev:atmn fcr the péer audience than. fcr the t:t;her two, arid then' Wfltmg

\\

L

. ‘-revealed a smlar rate af mezﬁsllclt meanm;, for thcse two, the parant: and the

1

"ed:,tcz- (Igble 2). |
believa these results suppoft Vygotsky S theary Df Fhe devel@mtal

S-
mteractmn of sp@ken and erttaﬁ 1anguage Ueak wnters regardless of age

.

-

_c:r gade level praclucg, wrltmg tl’L];‘GLLg}ll the nEdl.{ﬁEICJﬂ of. sp@ken 1anguage

- . l

: Thalr wrltmg depends upon | reaﬂer fgnlllarlty mth contexts c:af Eltuatl@:’l and __

' cult:m:e " Their wr mitlng h.s dlalnglc in fam 1t: requz.res the ccroper t:z.c?n cf an
f i L. ° - Lo . ",

: lnterlacut:c:r Eﬂ e mea}ing ez-gjllcit R -

e

Addltlc:nal researc:h C!f cmn.‘se must: be ﬂane befczfe the thec:tr‘; ean be :

o -

accepted as an explanatmn for me;fpllc:.t rz‘ea‘img in weali 5Eudalt writing,
Q_xestlms such as- these rfrust be answered: - IF wesk m‘lters asswn; that readers
like partlnpants in dlalégue share referent;al cmtexts Whv gi@es the.

represa’xtatmn of those co@te_xts vary accc»fdj.ng to peer and adult audle:m:es'?

- b
!\hy do, weéﬂc: writers . reco 7,"'12;; Dﬁly a generaleed adult auch_ait:e lﬂStESd of

- 2

s specified by task? Dcs weak writers repr_esent -

rilfferéntiated aucllerlc:%;
meaning ' for teac:hers rat.her tharl f(:rr readers, in theirz wrlt.mg, sAc:r- that
. teachers comprise what Ik calling the "adult" fludlence? Would holding the .

. . 1
mode of discourse constant|, which was- n@titihe case in our second study, provide

similar results? Or is rde, especially persuasion, a rore-important factor than

Lt

T

- writer's dependence uj

1o%

LI



Far naw. thc:ugh,, théfe is cne cleaz pédagagléal mrpli::aticvn i my ranarks

If speakmg and wrltmg irlteract in the unskllled wrz_ter 8 canmsmg prc:ceases

the:; S[beak::lg md wrltlnﬂ shauld mteract :.n Ehe cm‘qmmtmn classram as. Well
¢

h Y
Ieachers th work with’ ‘waak w:‘lters ‘should acicpt a staice crf helpful c@ncerned
fé%:lers Ve shc:uld fet mlskllled wnt;ers me;w where meanmg is abbrev;atad in’

their text;s a-xd we' shc:suld have Ehan I’e\ﬂ.SE in the direcﬁmn of Tl’Dfe expl;c;t

, ' JFI& shDuld have wrltgrs talk w1th us emd W.Lth peers abaut context-
, depa‘xdgnt aspects of La:lgmagg and 1gg;c: in theu‘ wnt;.ng we shoulcl regard _’
flfSC d:afts as md;catlve af what wrlters c:an cb mdenaidehtly,.as a reﬂectlm
f:f achleved develafma'lt We: shguld re:fard talk about sub_]ects of wrlt;ng as )
. lndicatzlve C!f what Wﬁt:ers Ca'l da in" cmperat:mn w1th c:thers as a- reﬂectlan
. ofa wrlt;er s ‘zone c:f f):c:}g;nal Edevelc::pmaﬂt: Ve shauld regar® eac_‘h successive.
- revision Df a piece of ertmg as-a chance to transform verbal Ehought: mta
s mcreasmgly meaﬁmgful wrlt:tal lanmaga )
'Ihe key to these strategles of wgﬂclt‘lg with weak writers :LS cooperation,
’Stfmg w::lt:ers I suspec;t\ are thcse who have rrastered the rru:n@lcglc form and
ideational fmctlaﬁ (}f wr:_ttai laniguage through readmg and writing practlt:e
Weal{ wrlters m eighth grade’or twelfth or in ccsllege, have missed that practflce
'Ihalr writing resembles the (ﬂlaj.QE"l(: farm and ‘serves the mterpazsanal function,
LQf spoken 1aigu§ge 'Ihe sg;mﬁcance of that fc‘;'m and function r&sldes in §
A ccvcperatmn, in the ca@pa‘atlve constructitn of ﬁemmg e:chz.blted by part;c;pants
j_n Sp@ken dlalague Assgred cooperation in the achievementy of meaning
Charactenzes writing prc:cuz:ed through ljie mediation of spc)l«:éﬂ lafxglmge Real
cc:aperatmn of the Sgrt that asks for and helps to achieve explicif meaning,
. nght 1e,ad eventually to, the mdependent cmstruct;mn of such meanmg To

pa:aph:age"Vygctsky one last t::ne Vhat a writer can do’in cooperation today, *

he or she tan do alone tomorrovw.




.

ThESE data ca;ne frcm the Crx:ss%ectiﬂnal Sample af’ Wri’t:h‘tg Perfarn’nance
Plarmed as a data—base for dESCI‘lpELVE studies nf wrlting perfcmn':mce
| . (the desn,gn far the sanple md sgee;fic mtmg tasks were dévelcped in
| jearly 1976 by Charles Cagper Lee Odell and C.ynthia Watscn DLIElle

the 1976-77 schccl year, Charles Cecper and CS?nthia Watsan cc:ordmated
Eh;e gathering cf thé sanpla
and Illim:is Subseqﬂaitly, G‘lérles Ccc:pews and. Lee Odell supemsed the - =

om “school d_lst‘:icts in New Xc:;rk Mld*\;gan

przmary trait: sc:cvrlng of the sample

4
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, ) .Jaﬁes L Collins
oW e .. SUNY at"Buffalo

.o 553 BaldyHall
-t Buffalo, N'r.' 1426«3

. Spokai I,anguéemdthe Develdpment of Writing ABilities -

| lE‘lrst ‘Grade Wedter: | -
T was wauking thru the wds, Wan T saw a T)ritty bird.
_vTaiﬂl Grade erter : o
o 2 One ru.ght me aid my two. frlaids Went tc the store.
Lt i'IWelfth G‘rade Wnter ‘ ) |
B - In the IV shaws or Dﬁllée shc:ws I thmk these pecple |

(not to’just entertain us) but to $how us how some
people react when they see a crime committed.

7 B o Y
| Table 1 ‘
W Mea'x Rate of Sementic Abbrénatlcn
S by Grade and Ability
(Expressed as Percentage)
: '
T b8 12

Veak [11.6 | 11, 9 12.6

Strong 373”7.74;7” ) 75-0 1 5OL :

Table 2

Mean Rate of Semantic Abbreviation
» . for Ability Groups:
& o o (Expfessed as Percentage) -
"Aud;l,ai_t;e ,Waak , ‘L Strcrng

q .- . 'Peér _ . 123 5 D 7 o v {g

/Parént .z" ) 9'4 60 B

Editor =~ | | 9.7 - 2,5

11




é».

5

Be:I,nStein ‘B Class eades; md cmg;ml CVc:l 1)
Rinelwrt and Tﬁnstm, 1.975

Brittcn J. Burgéss, 1‘., Mart:m N., M:leéd A, &Rﬂsa‘h R 'me

L

'»._L&bgm‘m 1978.

7 develmg of w:iting abilitie.s, 1ials London;. Macmuan o
Educai‘im, 1975 o et e
Carcthers Cult@e, psychiatry, md the W:ittai w:rrd Ps -
1953 2, W7-3L T o

Cay'er ﬁ L. & Sacks RK,. Oral ald writtal dismge of basic writers:
L simi.larities and differalces " Resesrch g{ the 'Il'eaj:* g of E‘lglish

| 1979 13, L’Zl-leS o :

C@llms, J, T.. Taachjng Writing An intéracticﬁist apgrcadl tcs abbreuated
and ldicsyncratic fmguage iu the Writmg c:f ccndsry schcx:l studa-;ts
thubllshed dactaral dissertaticn, Urliversity of Massachusetts at .,
Anherst, 1979, L SN

L;J‘

Colllns JL, & Wlliimsm MM, Spckai 1anguage and sanmtlc abbrenatmn in'
writing ‘Research in the Teaching &E E}glish 1981, 15 TN
Collins, j L. ‘and Wllllanscn, J M Ass;.gned audience and sanmtj.c abbreviat;cn

..f?
in Wr;tmg thublished paper State Umivers:,ty of Na«r York at. Buffal@,

1981 v |

Ci‘CWhLE‘St M & PlChE, G. L Audlence and mode of d‘LSCGUI‘SE effects on Syt‘ltactl(:

cc:mpl—eut:y in wri.ting a,t two grade levels, Research in the Teaching of
nglish, 1979, 13, 101-109, |

*

Elsasser, N, & Je}mﬁSteinér, VP An iﬂtEIaCtiﬂniSt apt:rc::adl to ad\mcmg

llteracy ' Harvaxd Educatimal Review 1977 47, 3559369 SO
E’mig J, I-Land eye, brain: Some ‘basics‘ in. the Writm\,, pracess, Iﬁ C, Cooper
& L. Ck;lell (Eds ), Resea:c;h c:n Ccmpasmg Pmﬁxts of: Deparhxe 7

N\



o
ERIC

FullText Provided by ERIC

A~



.~  Flower, L. Tﬂh:itar—based prose; A cognitive basis for problems in writing,

C@Llege English, 1979, 41, 19-37,

G’qody J., &Watt, I, The consequences of literacy. In J, Karabel & A H.

 Halsey (Eds. ), Poer and Ideology in'Education, New York: Oxford
University Press 1976 '

"

Gj:e%fiéld, P.M, Oral or written language: The cgnseq_uaicés for cognitive

development in Africa the United -Statas and England, Lenguage and

Speech ]972 15, 169 178
Hﬁllltiaj, MAI{ &Hasan R, ~Cohesion in English. Landc:ﬂ Lcngnsn 1976.

@
Hartwell, P. Dialect interference in writing: A critical view. Research -

in the % .ning of Fnelish, 1980, 14, 101-118,
- == ) - . 8

Hirsch, E.D., Jr. The philosophy of compositfon. .Chicago: The University

of Chicago Press, 1977.
Kraﬁss, R.M, & Glucksberg, S. Social and nomsocial speech. Scientific
= :!4,'9
AEEﬂcal, 1977, 236, 100+105. ' .
Kroll, B,M, C@gnitlve ega«:aitrim and the pr@blan of audience awareness |

ip written discourse. Research in the Teaching of English, 1978, 12, 269-271.

Malinowski, B. The problem of meaning in primitive 1anguagesi In Ogden,’

C.K. & Richards, 1.A., The Meaning of Meaning. New York: Harcourt,
Brace & World, 1923. )

Markova, A K. The teaching and mastery of language. Uhite Plains, N.Y.: M.E.

Sharpe, 1979.
Moffett, J. Teaching the universe of discourse, Bcstan Houghton

Mifflin, 1968.
Olson, DR, From utterance to te;!-zt The bias of language in speech and -

erting Harvard. Educaticnal Review, 1977, 47, 257-281,

13




-,

Ong, W,J, Iite:\acy and orality in our times, PerEESlC’H 79 %o New York:
Modern Language Assoclation of émerlca, 1979, [

P;aget J. [The language and thought Df the \@uld”] (M, Gabain, Trans.),
New York: New American Library, 1955, (Drigmally published, 1926.)

Eubln D,L. & Piche G L Develeprmt in syntactic and strateglc aspects of
4 !

Researt:h in the Teaching of English, 1979, 13 293-316, ‘ C A

Shaug}messy, M.P. Errors and expectations: = A guide for the teacher of basic

7 New York: Q}f;féfd University Press 1977,
Vygc:tsky, L.S. [ Ecgught and 1anguagej (E Hanfmarm & G, Vakar, Eds.
. and Trans, ) . Cambridge, Mass MIT Press, 1962, (Origmally

published, 1934.) - .

Vygotsky, L.S, Mind in Society: The development of higher psychological
113 : .
- processes, (M. Cole, V, Jolm-Steiner, S., Scribner, E., Souberman,

Eds.). Cambridge, Mass.: Harvard University Press, 1978,







